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Oakland University

Special Education Unit-Human Development and Child Studies Department

Student Outcomes Assessment Plan

February 2005
This report details the assessment procedures for the Special Education Programs. First, it references the OU goals and mission statement and provides evidence of the goals that exist from SEHS to the Special Education Area Goals. Next, it describes the objectives for student learning that evolve from these goals. Following a list of these objectives, the plan provides a description of the methods by which these goals will be measured. It concludes by stating the individuals who have primary responsibility for the assessment activities and will describe how the Special Education Area will translate assessment results into program changes. A summary of these goals and objectives can be found in Attachment 1, Special Education Assessment Plan.
OU Mission Statement
The OU role and mission statement was adopted by the Oakland University Board of Trustees in 1982. The School of Education and Human Services has identified aspects of the OU Mission that are relevant to our Special Education Program:
(1) ...“ Oakland University assumes an obligation to advance knowledge through the research and scholarship of its faculty and students.”

(2)    Oakland University provides “instructional programs of high quality and specialized curricula.”

(3)    Oakland University “facilitates the development of personal skills that contribute to informed decision-making.”

Academic Area Goals that Flow from OU Goals
The School of Education and Human Services prepares scholars and practitioners through multidisciplinary programs of study that facilitate learning through integration and application of knowledge. The mission of the School of Education and Human Services is to prepare professionals who…
(1) “are able to meet the challenges and demands of a global, complex society…who are able to use knowledge to create and disseminate new knowledge in the broader community. This purpose is accomplished through the construction of programs based upon an integrated and constructivist approach to learning.”
(2) demonstrate practices based on “sound educational research and practical experiences”…as a result of “courses and fieldwork in collaboration with community professionals.”

(3) “recognize the need to evaluate and are committed to the process of ongoing assessment…to improve student learning and professional performance.”

These two goals (numbers 1 and 2 in this section) are directly related to OU Goals (numbers 1 and 2 in the previous section.) The first OU Goal states that students will “advance knowledge.” This corresponds to the first SEHS/Special Education Area Goal that we prepare professionals who “create and disseminate new knowledge in the broader community” and demonstrate a “common core of knowledge.” The second OU Goal states that the university provides “high quality programs and specialized curricula.” This goal is addressed in the second SEHS/Special Education Area Goal in that our Special Education Program provides a variety of experiences for students that are incorporated into coursework and fieldwork (observations and final Practicum). Our ‘specialized curricula’ incorporate coursework where students may obtain knowledge and expertise in three areas: Autism, Emotional Impairment, and Specific Learning Disability.
Objectives for Student Learning That Flow from the Area Goals:
The Special Education Area within the School of Education and Human Services has two purposes: to prepare professionals who are able to access information from a variety of sources and to create and disseminate knowledge to the broader community. To obtain this goal, the Special Education Area has identified specific learning objectives for students:

GOAL ONE:
The first goal stated above addresses the need for students to have a common core of knowledge in their area of expertise, Autism, Emotional Impairment, Specific Learning Disability, that will assist them in their classroom and community. More specifically, the student learning objective is as follows:
(1) Students will “demonstrate understanding of a common core of knowledge …in selected areas of specialization” and “evidence skill in the use of this knowledge in their teaching practice.”
GOAL TWO:

The second OU Goal emphasizes “performance excellence.” This is woven into the area goal of “sound educational practices and practical experiences.” These goals are realized in a second student learning objective:

(2) “Students demonstrate readiness to assume responsibility for classroom teaching and to use appropriate teaching practices.”

For this assessment plan, faculty have discussed an additional area goal, not previously 

addressed in our assessment plans: the use of technology. Since the use of technology 

is correlated with programs of “high quality” we conclude that it links well with the OU Mission and the area goal of “performance excellence” and “continuous improvement.” It is aligned with the following student learning objective:

(2) “Students demonstrate ability to use information technology to support learning and productivity.”

GOAL THREE:

The third OU Goal emphasizes “personal skills that contribute to informed decision making.” This is woven in the area goal of “evaluates professional performance and learning.” Faculty believe that it is important for our students to be able to articulate their professional conceptual framework and to note how their conceptual framework regarding special education changes over time. We have incorporated these ideas into our third student learning objective:

(3) “Student articulates a professional conceptual framework or philosophy based on research, best practices, and reflection.”

Description of Methods to Operationalize Area Goals
The assessment system for the Special Education programs is aligned to the Mission of Oakland University and the goals of the Department of Human Development and Child Studies and the Special Education Area. For each area goal, opportunities and/or experiences are linked to relevant assessments and coursework. The three goals are summarized below and the assessments for each goal are discussed:
GOAL ONE: 
OU Goal: ...“ Oakland University assumes an obligation to advance knowledge through the research and scholarship of its faculty and students.”

Unit/Area Goal: Prepare professionals who “are able to meet the challenges and 
demands of a global, complex society…who are able to use knowledge to create 
and disseminate new knowledge in the broader community. This purpose is 
accomplished through the construction of programs based upon an integrated and 
constructivist approach to learning.”

Student Learning Objective: 

Students will “demonstrate understanding of a common core of knowledge …in selected areas of specialization” and “evidence skill in the use of this knowledge in their teaching practice.”


Direct Assessment: Upon completion of their course of study, faculty will obtain 
the results of the Michigan Test for Teacher Certification (MTTC) scores. Scores 
will be analyzed by individual programs (Autism, Emotional Impairment, 
Specific Learning Disability).
GOAL TWO:

OU Goal: Oakland University provides “instructional programs of high quality and specialized curricula.”
Unit Goal: Demonstrate practices based on “sound educational research and practical experiences”…as a result of “courses and fieldwork in collaboration with community professionals 


Student Learning Objective Students demonstrate readiness to assume 


responsibility for classroom teaching and to use appropriate teaching 


practices that include evaluation of students, planning and implementation of

 instruction, classroom management, and effective communication skills.

Direct Assessment: Assessment of candidate performance is assessed in 


the areas of 1) Planning for Instruction, 2)Implementation of Instruction, 


3) Classroom Management and Organization, 4) Communication Skills, 5) 

Evaluation, and 6) Special Education related Consultation, Collaboration, 


and Human Relations Skills.  (See Attachment 1A, 1B, 1C).
GOAL THREE:

OU Goal: Oakland University “facilitates the development of personal skills that contribute to informed decision-making.”
Unit Goal: “recognize the need to evaluate and are committed to the process of ongoing assessment…to improve student learning and professional performance.”

Student Learning Objectives: “Student articulates a professional conceptual framework or philosophy based on research, best practices, and reflection.”

.
Indirect Assessment: Information is obtained through reflections and through completion of KWL charts (What do I already know; What do I want 
to know; What did I learn?) Reflections on professional learning are obtained during SE 510 (Students with Behavioral/ Emotional Problems), SE 523 (Educational Procedures for Students with Learning Disabilities), SE 552 (Behavioral Issues in Autism), SE 520 (Educational Procedures for Students with Emotional Impairments), and SE 620 (Advanced Interventions and Resources for Students with Emotional Impairments). (See Attachment 2).
Individuals with Primary Responsibility for Administering Assessment Activities
Faculty continue to discuss and develop assessment instruments discussed for the goals mentioned in this Assessment Plan. At this time, faculty responsibilities are as follows:

Activity:






Faculty Responsible:

Obtain MTTC scores at the end of each year


G. Freeman
Develop Portfolio Assessment System


All faculty

Develop Technology survey/ instruments to 


E. Ruegg

evaluate student understanding and use of 

technology 


Obtain Reflections from at least one class within

J. Graetz—Autism Program

the three program areas




J.Javorsky—EI Program









G. Freeman---LD Program

Program Revisions





All faculty- C. Swift, Chair
Describe the procedures used in your academic unit for translating assessment results into program changes.
Our assessments are planned, refined and implemented by those individuals who are key stakeholders in our program. All five faculty will play an active role in the continued use of the present assessment system and the development of new assessment tools for collecting needed data. These data will be compiled, analyzed and summarized from several sources including faculty, students, and cooperating teachers.

GOAL ONE: Knowledge base---Assessment: MTTC scores
Different procedures are in place for the various assessment pieces. Our first goal states that we will review the results of the MTTC scores in each program area. This will be an annual monitoring and will occur in the fall of each academic year. Because our students may take the MTTC at any point in their program, it is important for faculty to review the student names and note at what point they elected to take the test in order to better understand the aggregate of scores. We will analyze the subtest scores which will provide a better indicator of where students may still lack knowledge.  Can we identify areas where student scores are depressed? 
A review of past scores has resulted in current program changes. In general, faculty have been pleased with candidate performance on the MTTC assessment. However, we are actively evaluating the data to ensure that we continue to improve in this area. For example, although the majority of students pass the MTTC 
assessment,  there is a need to understand the areas in which candidates lack pedagogical content knowledge. In addition, the overall pass rate has decreased since 1998. Faculty need to further investigate 1) at what point in the program did students take the MTTC, and 2) what are the results of the subtests for each program area.

As the MTTC scores and reflections were reviewed, faculty discussed the need to revise the current special education program. MTTC scores indicated that there was room for improvement in content knowledge for the three special education areas. Faculty have noted that by the time students reach Block 2 courses, they may still lack knowledge required to teach basic skills (math, reading). There is need for more intense instruction in basic skills that is sequentially offered during the course of study and exposes students to additional research-based practices such as those recommended by the National Institute of Health for students with learning disabilities. At the same time, faculty discussed how unprepared some students were in the areas of technology, the use of WebCT, accessing research and library materials, and professional writing. 

As discussions continued, faculty came to the realization that these issues were best addressed by a) the addition of an introductory course that provided a forum for discussion philosophical and ethical issues related to special education while integrating technology skills such as the use of Web CT and the portfolios, b) the addition of two courses to address elementary and secondary methods, and 3) the restructuring of the assessment class to include a series of three, 2hr. classes that addressed information, application, and interpretation of data for students with disabilities. The third assessment class would provide clinical assessment experience at the new assessment center in Pawley Hall.
GOAL TWO: Sound educational practices—Assessment: Student Portfolio
Faculty continue to discuss what the Student Portfolio may encompass. Should it be an electronic Portfolio System? What documents/ artifacts will be included in the portfolio? How would these documents be evaluated? By whom? At this point we have a number of questions. At the same time, our faculty are enthusiastic about the potential of this additional assessment piece. We believe that this assessment will provide a more comprehensive look at our students and will reflect their growth within the program.
GOAL THREE: Recognizes the need to evaluate student learning and personal performance—Assessment: Student Reflections

Personal reflections will be obtained during specific courses. At least two faculty will review a sample of reflections at the end of each academic year to note trends and report results to the area faculty for consideration of possible program changes.
	Goal Cited

In OU Mission


	
Relevant Goal

Of Unit
	Student Learning 

Objectives
	Methods of Assessment
	Assessment Criteria and Procedures
	Individual(s) Responsible for Assessment Activities
	Procedures for

Using Assessment

Results to

Improve Program

	(1)Advances knowledge and  

 promotes the arts through 
 scholarship and research and 
 creative activity

(2 )Instructional programs of  

 high quality and specialized 
 curricula
(3) facilitates the development of personal skills that contribute to informed decision making
	(1) Common core of knowledge  able to use knowledge to create… disseminate new knowledge
(2) Demonstrates sound educational practices
 (2.1) Continuous     improvement

 (2.2) Technology

(3) Recongizes need to evaluate [themselves] as professional learners and are committed to assessment for improving student learning

	(1)Students demonstrate 

understanding of a common  core of knowledge in selected area of content specialization

(2, 2.1, 2.2) Students

 demonstrate

 readiness to assume

 responsibility for classroom
 teaching and to use 

 appropriate teaching,

 practices

(3) Student articulates a  

 professional conceptual 
 framework or philosophy  

 based on research, best 
 practices, and reflection  

  
	(1) MTTC Scores upon completion of program

(2) Practicum Evaluation Score

(2.1) Development of a portfolio system

(2.2) Demonstration of  

 application of
 technology skills

(3)Personal reflections 

at entry & midpoint of specific courses


	(1)Percentage of    

 Students Passing 
 MTTC test

 (2)Evaluations will 
 be scored/ data  

 analyzed 
 Evaluation: 3 pt.  

 scale

(2.1)Multiple 

 readers review  

 portfolio

 Evaluation: Rubric

(2.2) Review    

 technology 

 components of 
 Portfolio/ survey

(3) Review of  

 reflections for 

 trends/ patterns

	  (1)Faculty

(2) Faculty

(2.1) Faculty

(2.2) Faculty 

(3) Faculty 
	(1) Annual monitoring and analysis of results by program

(2)Faculty will obtain data yearly and    evaluate 

(2.1) Review of Rubrics 

(3)Selected faculty will evaluate  reflections through discussions 


Attachment #1A

Oakland University

Department of Human Development and Child Studies

Special Education: Autistically Impaired

Student Teaching / Practicum Evaluation Form

Student/ Practicum Teacher: ________________________ SSN: ___________________

School: ______________________________Grade Level: _____ Area: _____________


University Supervisor: _____________________________ Date: ___________________

Distinguished: Represents performance equivalent to the top 15% of special education teachers.


Proficient:  Represents performance equivalent to a masters level special education teacher.

Basic:  Represents performance of an entry-level special education teacher.

Incomplete:  Represents performance below minimal expectations of a basic level SE teacher.

Prior Demonstration: The teacher has displayed mastery or proficiency in prior evaluations.

Not Assessed:  Represents that the skill was not observed or applicable in the setting.

	Distinguished
	Proficient


	Basic


	Incomplete


	Prior 

Demonstration
	Not Assessed



	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


Planning for Instruction:

Utilizes data from various sources to formulate

Written instructional plans that include behavioral/ performance objectives.

Provides for individual differences among pupils in planning, including those from diverse cultures.

Plans a variety of teaching strategies including     

problem-solving techniques.

Demonstrates a command of current subject matter and instructional practices.

Plans for independence

Plans effectively at the:             Elementary level



                       Secondary level

Plans effectively for:                   One-to-one



                        Small group

                                                    Large group
	Distinguished
	Proficient


	Basic


	Incomplete


	Prior 

Demonstration
	Not Assessed



	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


Classroom Management and Organization

Teaches and reinforces rules, and consistently reinforces appropriate behaviors.

Consistently manages inappropriate behaviors.

Appropriate pacing.

Adequately monitors independent seatwork especially when working with individuals or small groups.

Organizes classroom space, time and materials to match instructional plan and individual needs.

Provides for effective transitions.                                        

Takes the initiative in working with students (proactive rather than reactive).

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


Communication Skills:

Communicates effectively with parents, peers, regular educators, supervisors, and community agency personnel.

Interacts with students in a positive, constructive manner.

Communicates effectively with students, using appropriate verbal  and nonverbal language.

Explains subject matter at the age/ability level of the learner(s).

Narrative Evaluation (Include strengths, areas to be developed and overall evaluation):
Attachment #1B

SE 592, PRACTICUM: LEARNING DISABILITY (K-12).  2 or 4 credit hours, Special Education plus LD endorsement, Department of Human Development and Child Studies.

CATALOG DESCRIPTION:  Final experience required for K-12 endorsement in the area of Learning Disabilities.  Instructional and assessment experiences with students with learning disabilities required.

AUTHORIZED INSTRUCTOR (S): Swift, Javorsky, Freeman

PREREQUISITES:  Completion of Blocks 1-2 (may be taken concurrently with SE 619) and with permission of the SE coordinator.

REQUIRED TEXT:  None

LEARNING/ PERFORMANCE GOALS:

1. TSW plan effectively for instruction with K-12 students, *including those from diverse populations.

2. TSW implement effective instruction for K-12 students, one-to-one, small group, and large group.

3. TSW demonstrate effective classroom organization and management.

4. TSW demonstrate effective communication skills.

5. TSW demonstrate skill in assessment and evaluation.

6. TSW demonstrate collaborative and consultative skills.

7. TSW demonstrate effective use of technology.

*Students- refers to those with learning disabilities.
COURSE TOPICS OR KNOWLEDGE:  Applied practice

COURSE REQUIREMENTS AND CLINICAL PRACTICE:

Minimum duration: 10 weeks (approximately 300-360 clock hours) for a first special education endorsement; 6 weeks (approximately 180 clock hours) for those who hold one or more special education endorsements.  Although the majority of the experience or the primary placement will be at either the elementary or secondary level, students must document student contact hours at both levels.

In addition to demonstrating competency in each of the Performance Goals and those skills which make up the Performance Goals, Practicum Students will complete observations in the field.  The number, duration, and location will vary with background and experience (TBA with the University Supervisor).  Specific assignments will be determined at the time of the practicum.

MODES OF INSTRUCTION:  Field practice, Observation, Reflection

PERFORMANCE ASSESSMENT:  See attached evaluation form

GRADING:  The practicum experience is competency-based; in order to pass, students must meet minimum competencies of each of the Performance Goals (demonstrated through practice and assignments).  Grading is either satisfactory (S) or Unsatisfactory (U).  An In Progress (P) grade may also be awarded to individuals who have demonstrated progress toward goals but need additional time to meet the competencies.  It is assumed that requirements will be fulfilled in the semester immediately following; should the time be extended beyond one semester, or require substantive supervision the student will be asked to register for additional credits.


Oakland University

Department of Human Development and Child Studies

Special Education: Learning Disabilities

Student Teaching / Practicum Evaluation Form

Student/ Practicum Teacher: ________________________ SSN: ___________________

School: ______________________________Grade Level: _____ Area: _____________


University Supervisor: _____________________________ Date: ___________________

Distinguished: Represents performance equivalent to the top 15% of special education teachers.


Proficient:  Represents performance equivalent to a masters level special education teacher.

Basic:  Represents performance of an entry-level special education teacher.

Incomplete:  Represents performance below minimal expectations of a basic level SE teacher.

Prior Demonstration: The teacher has displayed mastery or proficiency in prior evaluations.

Not Assessed:  Represents that the skill was not observed or applicable in the setting.

	Distinguished
	Proficient


	Basic


	Incomplete


	Prior 

Demonstration
	Not Assessed



	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


Planning for Instruction:

Utilizes data from various sources to formulate

Written instructional plans that include behavioral/ performance objectives.

Provides for individual differences among pupils in planning, including those from diverse cultures.

Plans a variety of teaching strategies including     

problem-solving techniques.

Demonstrates a command of current subject matter and instructional practices.

Plans for independence

Plans effectively at the:             Elementary level



                       Secondary level
Plans effectively for:                   One-to-one



                        Small group

                                                    Large group
	Distinguished
	Proficient


	Basic


	Incomplete


	Prior 

Demonstration
	Not Assessed



	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


Implementation of Instruction:

Secures student participation in class activities, and accepts student ideas and opinions.

Instruction is developmentally appropriate

Organizes/ instructs:        Elementary level

                                          Secondary level

Uses appropriate instruction techniques (e.g., modeling of responses, attention and memory cueing, shaping, and fading of preceding stimuli when skills are learned).

Demonstrates ability to adapt instruction for diverse populations

Demonstrates the ability to integrate technology into teaching practices and class management.

Demonstrates ability to adapt content areas to students’ skills (e.g., reading and writing).

	Distinguished
	Proficient


	Basic


	Incomplete


	Prior 

Demonstration
	Not Assessed



	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


Classroom Management and Organization

Teaches and reinforces rules, and consistently reinforces appropriate behaviors.

Consistently manages inappropriate behaviors.

Appropriate pacing.

Adequately monitors independent seatwork especially when working with individuals or small groups.

Organizes classroom space, time and materials to match instructional plan and individual needs.

Provides for effective transitions.                                        

Takes the initiative in working with students (proactive rather than reactive).

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


Communication Skills:

Communicates effectively with parents, peers, regular educators, supervisors, and community agency personnel.

Interacts with students in a positive, constructive manner.

Gives clear, concise instructions.

Explains subject matter at the age/ability level of the learner(s).

Writes legibly in an organized manner on the chalkboard, whiteboard, students’ papers and duplicated materials.

Uses several questioning techniques and is a good speaking model.

Uses effective non-verbal communication techniques.
	Distinguished
	Proficient


	Basic


	Incomplete


	Prior 

Demonstration
	Not Assessed



	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


Special Education Related Consultation, Collaboration, and Human Relations Skills

Demonstrates positive and ethical behaviors towards teaching children and adolescents.

Participates as a member of an IEPC team meeting.

Displays the skills to effectively communicate with parent(s) and colleagues in a diagnostic, instructional, supportive, and/or advocacy role.

Seeks, accepts, and implements suggestions for improving instructional performance (flexibility).

Utilizes school and community resources for the benefit of students and their families.

Demonstrates an understanding of teacher mental health, signs of teacher burnout, and effective strategies to address these issues.

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


Evaluation:

Administers and interprets normative test data accurately and appropriately.

Demonstrates the ability to translate assessment data reflecting the students’ current level of functioning in an individual education and/or behavior plan (IEP).

Develops and uses data recording systems for ongoing assessment of student progress.

Collects and accurately interprets observational data on target behavior and accurately interprets theses data.

Designs and implements pre- and post-measures to assess teaching objectives.

Narrative Evaluation (Include strengths, areas to be developed and overall evaluation):
Attachment #1C

SE 594, PRACTICUM: EMOTIONAL IMPAIRMENTS (K-12).  2 or 4 credit hours, Special Education M.Ed. plus EI endorsement, Department of Human Development and Child Studies.

CATALOG DESCRIPTION: Final experience required for (K-12) endorsement in the area of emotional impairments.  Instructional and assessment experiences with students with emotional impairments are required.

AUTHORIZED INSTRUCTOR(S): Swift, Javorsky, Freeman

PREREQUISITES:  Completion of Blocks 1-2 (may complete concurrently with SE 619) and permission of the SE Coordinator.

REQUIRED TEXT:  None

LEARNING/ PERFORMANCE GOALS:

The practicum student will:

1. Plan effectively for instruction with K-12 *students, including those from                                                                                             diverse populations.

2. Implement effective instruction for K-12 *students, one-to-one, small group, and large group.

3. Demonstrate effective classroom organization and management.

4. Demonstrate effective communication skills.

5. Exhibit skill in assessment and evaluation.

6. Demonstrate collaborative and consultative skills.

7. Identify and design effective uses of technology.

* Students- refer to those with emotional impairments.

COURSE TOPICS OR KNOWLEDGE:  Applied practice.
COURSE REQUIREMENTS AND CLINICAL PRACTICE:
Minimum duration: 10 weeks (approximately 300-360 clock hours) for a first special education endorsement; 6 weeks (approximately 180 clock hours) for those who hold one or more special education endorsements.  Although the majority of the experience or the primary placement will be at either the elementary or secondary level, students must document student contact hours at both levels.

In addition to demonstrating competency in each of the areas on the Evaluation Form, als, Practicum Students will complete additional observations in the field.  The number, duration, and location will vary based on background and experience (TBA with the University Supervisor).  Specific assignments will be determined at the time of the practicum.
MODES OF INSTRUCTION:  Field practice, Observation, Reflection
PERFORMANCE ASSESSMENT:  See evaluation form

GRADING:  The practicum experience is competency-based; in order to pass, students must meet minimum competencies of each of the Performance Goals (demonstrated through practice and assignments).  Grading is either satisfactory (S) or Unsatisfactory (U).  An In Progress (P) grade may also be awarded to individuals who have demonstrated progress toward goals but need additional time to meet the competencies.  It is assumed that requirements will be fulfilled in the semester immediately following; should the time be extended beyond one semester, or require substantive supervision the student will be asked to register for additional credits.

Three to five formal observation sessions will be scheduled with the university supervisor, depending o the Practicum Plan, length of visits and/ or perceived need.  Visits will be scheduled in advance, consisting of one hour to half-days.  A final evaluation (required) will be completed by the cooperating teacher or the district supervisor and university supervisor.


Oakland University

Department of Human Development and Child Studies

Special Education: Emotional Impairments

Student Teaching / Practicum Evaluation Form

Student/ Practicum Teacher: ________________________ SSN: ___________________

School: ______________________________Grade Level: _____ Area: _____________


University Supervisor: _____________________________ Date: ___________________

Distinguished: Represents performance equivalent to the top 15% of special education teachers.


Proficient:  Represents performance equivalent to a masters level special education teacher.

Basic:  Represents performance of an entry-level special education teacher.

Incomplete:  Represents performance below minimal expectations of a basic level SE teacher.

Prior Demonstration: The teacher has displayed mastery or proficiency in prior evaluations.

Not Assessed:  Represents that the skill was not observed or applicable in the setting.

	Distinguished
	Proficient


	Basic


	Incomplete


	Prior 

Demonstration
	Not Assessed



	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


Planning for Instruction:

Utilizes data from various sources to formulate

Written instructional plans that include behavioral/ performance objectives.

Provides for individual differences among pupils in planning, including those from diverse cultures.

Plans a variety of teaching strategies including     

problem-solving techniques.

Demonstrates a command of current subject matter and instructional practices.

Plans for independence

Plans effectively at the:             Elementary level



                       Secondary level
Plans effectively for:                   One-to-one



                        Small group

                                                    Large group
	Distinguished
	Proficient


	Basic


	Incomplete


	Prior 

Demonstration
	Not Assessed



	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


Implementation of Instruction:
Secures student participation in class activities, and accepts student ideas and opinions.

Instruction is developmentally appropriate

Organizes/ instructs:         Elementary level

                                          Secondary level

Uses appropriate instruction techniques (e.g., modeling of responses, attention and memory cueing, shaping, and fading of preceding stimuli when skills are learned).

Demonstrates ability to adapt instruction for diverse populations

Demonstrates the ability to integrate technology into teaching practices and class management.

Demonstrates ability to adapt content areas to students’ skills (e.g., reading and writing).


	Distinguished
	Proficient


	Basic


	Incomplete


	Prior 

Demonstration
	Not Assessed



	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


Classroom Management and Organization

Teaches and reinforces rules, and consistently reinforces appropriate behaviors.

Consistently manages inappropriate behaviors.

Appropriate pacing.

Adequately monitors independent seatwork especially when working with individuals or small groups.

Organizes classroom space, time and materials to match instructional plan and individual needs.

Provides for effective transitions.                                        

Takes the initiative in working with students (proactive rather than reactive).

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


Communication Skills:

Communicates effectively with parents, peers, regular educators, supervisors, and community agency personnel.

Interacts with students in a positive, constructive manner.

Gives clear, concise instructions.

Explains subject matter at the age/ability level of the learner(s).

Writes legibly in an organized manner on the chalkboard, whiteboard, students’ papers and duplicated materials.

Uses several questioning techniques and is a good speaking model.

Uses effective non-verbal communication techniques.
	Distinguished
	Proficient


	Basic


	Incomplete


	Prior 

Demonstration
	Not Assessed



	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


Special Education Related Consultation, Collaboration, and Human Relations Skills

Demonstrates positive and ethical behaviors towards teaching children and adolescents.

Participates as a member of an IEPC team meeting.

Displays the skills to effectively communicate with parent(s) and colleagues in a diagnostic, instructional, supportive, and/or advocacy role.

Seeks, accepts, and implements suggestions for improving instructional performance (flexibility).

Utilizes school and community resources for the benefit of students and their families.

Demonstrates the types and uses of medication in educational settings (including, but not limited to effects, side-effects, legal implications).                                        

Demonstrates an understanding of the different therapeutic interventions commonly used in the mental health field (including, but not limited to art, music, book, family, individual, group, and game therapies).

Identifies community resources for mental health services for children and their families.

Observes and/or participates in alternative treatment milieus (including, but not limited to correctional, psychiatric, and institutional).

Demonstrates an understanding of teacher mental health, signs of teacher burnout, and effective strategies to address these issues.

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


Evaluation:

Administers and interprets normative test data accurately and appropriately.

Demonstrates the ability to translate assessment data reflecting the students’ current level of functioning in an individual education and/or behavior plan (IEP).

Develops and uses data recording systems for ongoing assessment of student progress.

Collects and accurately interprets observational data on target behavior and accurately interprets theses data.

Designs and implements pre- and post-measures to assess teaching objectives.

Narrative Evaluation (Include strengths, areas to be developed and overall evaluation):

Attachment #2

Course Reflections Student Changes in:

	Course:

Date:
	Beliefs & Attitudes
	School District Policies & Politics
	Skills, Abilities, and Technological Applications
	Professional Knowledge and Resources
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